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ASSESSMENT POLICY 
 

 

1. RATIONALE FOR THE NATIONAL CHANGES TO ASSESSMENT 

 

1.1 After the release of the new National Curriculum in 2014, the Department of Education 

announced the removal of the ‘levels’ system of assessment.   

 

Nick Gibb, minister for Education, stated that “…levels were just too vague and 

imprecise. They were misleading as to what pupils knew and could do. The use of levels 

was pushing pupils on to new material - in the name of pace - when they had not 

adequately understood vital content, and had serious gaps in their knowledge.  We had 

a system swimming in defective data on attainment and failed to see that our legal 

commitment to giving all children access to all of the national curriculum had been 

compromised.”\ 

 

Nick Gibb also pointed out that the changes to assessment were linked to the new 

National Curriculum “The new primary curriculum delivers ‘fewer things in greater 

depth’ which we see in the most effective primary curricula around the world. The year-

by-year structure of the revised primary curriculum makes clear what needs to be 

taught in each subject.” 

 

1.2 Ofsted have also changed their way of inspecting assessment, in line with the new 

guidance from the Department for Education.  In the Ofsted document - clarification for 

schools (March 2015) - some key points were made: 

 

“Ofsted recognises that marking and feedback to pupils, both written and oral, are 

important aspects of assessment. However, Ofsted does not expect to see any specific 

frequency, type or volume of marking and feedback; these are for the school to decide 

through its assessment policy. Marking and feedback should be consistent with that 

policy, which may cater for different subjects and different age groups of pupils in 

different ways, in order to be effective and efficient in promoting learning.” 
 

“Ofsted does not expect performance and pupil tracking data to be presented in a 

particular format. Such data should be provided to inspectors in the format that the 

school would ordinarily use to track and monitor the progress of pupils in that 

school.” 

 

This national change is fundamental, as it requires every school to develop their own school 

curriculum (based on the National Curriculum) and their own assessment.  

 

 

2. PRINCIPLES OF ASSESSMENT 

 

At Pashley Down school we agree that the following points outline the key principles of 

assessment:  
 

 Assessment of any kind should ultimately improve learning; 
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 Assessment should be embedded in teaching, focusing both on long term goals, and 

the next steps, for each child; 
 

 Pupils should be actively involved in their learning and its assessment; 
 

 Assessment should enable children to show what they can do; 
 

 Assessment should combine different kinds of information; formative, summative, 

informal and formal;  
 

 Assessment methods should enable progress on important learning goals to be 

facilitated, and reported; 
 

 Assessment procedures should be clear and understood by all; 
 

 Assessment practice should be consistent. 

 

3. AIMS OF ASSESSMENT  

 

At Pashley Down Infant school we have used the national guidance, set out in ‘Guidance for 

Assessment Policies’ and the commissions; ‘Purposes and Principles of Assessment Without 

Levels’, to create our assessment policy.  We agree with the national changes to assessment, 

and the principles behind the removal of levels.  

 

A key principle of assessment is that is should ensure that the children are able to make the 

best possible progress in their learning.   We believe that assessment should: 
 

 Enable our children to demonstrate what they know, understand and can do; 

 Allow teachers to plan work that accurately reflects the needs of each child; 

 Help our children understand what they need to do next to improve their work; 

 Provide regular information for parents and carers, which enables them to support 

their child’s learning; 

 Contribute towards accountability data. 

 
 

4. ASSESSMENT SYSTEM AT PASHLEY DOWN 
 

The assessment system created by Pashley school takes into account the criteria of the new 

National Curriculum, and provides teachers with the support they need to make ongoing day-

to-day assessments of children’s learning, as well as giving a system for tracking children’s 

progress across the year, and for making end-of-year assessment judgements.   

 

The school system includes three types of assessment: formative, in-school summative, and 

national standardised assessments and tests.  
 

4.1 Formative assessment - The main aim of formative assessment is to support teaching 

and learning (although these assessments are also useful for monitoring purposes).   
 

Formative assessment is used by teachers to evaluate children’s knowledge and 

understanding on a day-to-day basis, and to tailor their teaching accordingly.  Formative 

assessment takes into account children’s strengths as well as areas where they need 

support.  
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4.1.1.  Formative assessment can take many forms, but usually includes: 
 

 questions and answers on the carpet or with a group 

 marking of children’s work 

 observations 

 checks or short re-cap, or ‘quizzes’ (e.g. flash card phonemes, key words, spellings, 

mental maths sessions) 

 scanning work for children’s attainment and development 

 

 

4.1.2  The following statements outline the formative assessment practice at Pashley:  
 

 Teachers gather evidence of their children’s learning through questioning, 

observation, discussion and pupils’ work 
 

 Teachers involve children in discussing their learning, and the standards that are 

expected in their work 
 

 Teachers use this assessment information to identify ‘gaps’ in pupils’ learning, so 

that they can focus teaching and support  
 

 Teachers use assessment to advance pupils’ learning by: 
 

o Adapting the pace, challenge and content of tasks 

o Giving feedback to children about how to improve 

o Providing time for children to reflect on and assess their own work 
 

 Children use assessment to advance their learning by: 
 

o Knowing what they are aiming for – what is ‘good work’  

o Giving and receiving comments from peers and the quality of their work, 

and how to improve it 

o Taking responsibility for acting on advice 

 
4.1.3 Formative assessment is intended to identify learning needs and provide 

information for teacher about where children are going how close they are, and what 

they need to do to get there.  If it is acted upon, there is likely to be other evidence – e.g. 

the child’s work, or lesson plans - to show this.  There is no intrinsic value in recording 

formative assessment; what matters is that it is acted upon. 

 
 

4.2 In-school summative assessment – This form of assessment enables teachers to 

evaluate how much a child has learned at the end of a teaching period.   
 

4.2.1  Teachers also use summative assessment to track children’s progress.  This can be 

tracking progress within a specific area, such as the Phases in phonics, or with the 

school reading scheme.  Teachers also track progress against set assessment points in 

the year, which are used to inform the tracking of progress toward the end-of-year 

expectations.  
 

4.2.2 This information is useful for a number of purposes, including highlighting 

children (or groups of children) who are not making good progress, and providing 

useful information for identifying Special Educational Needs.    
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4.2.3 Teachers base their judgements of children’s learning outcomes on a variety of 

tasks and activities suited to the subject matter and age of the child.  For example:  
 

 Observations 

 Work scrutiny / looking at children’s work  

 Reading with a child 

 Periodic checks,(e.g. key word check, letter or number formation, pencil grip)  

 In-school tests  (e.g. Phonic Check, written comprehension paper) 

 Assessment tasks (e.g. written comprehension task, phonic assessments) 

 Reviews for children with SEND 

 

4.2.4 Summative data is not an end it itself; the measure of any assessment is the impact 

on children’s learning.  Summative assessment is used by teachers in a number of ways, 

to support learning, from helping to identify what children cannot do yet (the ‘next 

steps’ in their learning), to highlighting specific ‘gaps’ in a child’s knowledge and 

skills, to assisting with the identification of Special Educational Needs. Teachers use 

this information to plan focused support.  Summative information is also useful for 

gauging the effectiveness of these interventions.  

 

4.2.5 Summative assessment information is shared with parents and carers in 

consultation sessions, in order to ensure they are informed about their child’s progress, 

and to help them to support their child through home learning 

 

4.3 Nationally standardised summative assessment  (also see section 5, below) 

 

4.3.1 This assessment information is used by governors, East Sussex, and National 

agencies (such as Ofsted) to ‘hold schools to account’.  The main focus of this is 

attainment data. 

 

4.3.2 Alongside this, is a focus on the measure of progress.  However, the national 

changes to assessment (removal of levels) also brought with it the removal ‘point 

scores’, which provided a standardised measure of progress.  Schools are still obliged to 

provide evidence of progress, but they are free to design their own systems of 

measurement.   

 

4.3.3 Our assessment systems contains statements for the end of each year in Key Stage 

1, for teachers to use when making end-of-year summative assessment (Note: as 

directed, at present we are using the interim statements for working below the test 

standard, Age Related Expectations / ARE, and deep learning). 

 

 

5. NATIONAL FORMATIVE AND SUMMATIVE ASSESSMENTS 

 

Tests and standardised assessments are a key feature of the national changes to assessment.  

Some of these assessments provide on-going formative assessment guidance for teachers (e.g. 

the Foundation Stage Profile in Reception). Others are summative tests that measure 

children’s performance against a national benchmark.   

 

At present, the national assessment and tests for each Year Group are as follows: 
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5.1 Reception - Baseline Assessment: An in-school baseline for Reception children, 

administered when children start in September.  The design of this assessment is in line 

with other local good practice schools. 

 

5.2 Reception - Foundation Stage Profile: Reception children are assessed throughout the 

year, and staff record this information on a summative assessment sheet for each child. 

Reception teachers make summative judgements at frequent points in the year, 

providing an effective of tracking progress and identifying ‘gaps’ in learning.  

Assessments are recorded as ‘emerging’, ‘developing’ or ‘secure’ within the appropriate 

'Age and Stage' band.   
 

Evidence for many of these judgements is recorded in individual Learning Journeys, in 

samples of work, comments and photographs.  The Learning Journeys are shared with 

parents and carers in open Project sessions, and we are keen for parents and carers to 

contribute to this document throughout the year. 

 

5.3 Year 1 - Phonic Check:  The phonic skills of all children in Year 1 are tested against a 

standardised test in May.  This assessment is administered on a one-to-one basis, by the 

child’s class teacher.  Results of the Phonics Check are included in the Year 1 end of 

year report 

 

5.4 Year 2 - Phonic Check: The Phonic Check must be administered again in Year 2, for 

any child who did not pass the test in Year 1. As with the Year 1 Check, the assessment 

is administered on a one-to-one basis, by the child’s class teacher – and the results are 

included in the end of year report. 

 

5.5 Year 2 End of Key Stage 1 National Curriculum Tests: Children in Year 2 are 

assessed during May. The national expectation is that children will be at Age Related 

Expectations (ARE), as outlined in the end of Key Stage 1 Performance Descriptors set 

out in the National Curriculum document, by the end of Key Stage 1.  As stated above, 

the aim is for all children to achieve this standard, although this academic year interim 

assessments have been issued for children ‘working below’ this standard.  In addition, 

children can be assessed as having ‘deeper learning’, which means they are working on 

the same areas of learning, but at greater depth. 

 

At present, the following tests must be administered in Year 2: 
 

 Reading test 

 Arithmetic test 

 Maths test  (which includes problem solving) 
 

Note: Once again this year, the grammar and spelling tests are options 

 

The results of these assessments are reported annually to their parent / carer in the end 

of year report.  Although the results of the tests will be reported, at present the national 

guidance is that Teacher Assessment will take precedence.  

 

 

 

 



 

 

 7 

6. DATA COLLECTION AND REPORTING 

 

6.1  FE Workload Challenge – The Department for Education (DFE) is keen for schools to 

ensure that the systems for collecting and reporting assessment data should not be overly 

time-consuming nor onerous.  In their consultation (22 – 21 November 2014) the DFE 

found that many teachers found that the procedures for data entry and management were 

burdensome (particularly where data had to be produced in different ways for various 

audiences).   
 

At Pashley, we have tried to design assessment system that are clear, straightforward and 

not time consuming to use.  We are mindful that summative assessments may have multiple 

audiences (teachers, parents, school leaders and inspectors) and so our system is designed 

to meet a range of needs.  We aim only to collect necessary data, which fulfils the following 

needs: 
  

 to track children’s progress, to enable teacher to pinpoint strengths and gaps in 

learning  

 to support discussions in Pupil Progress meetings 

 to compare the progress and outcomes of different groups (e.g. boys / girls, Pupil 

Premium, SEND)  

 to compare outcomes of Year Groups (internally, locally and nationally) 

 to report to governors and the County  

 
6.2  Ensuring the quality of assessment data is essential; without robust information tracking 

and data analysis is pointless.   There are three key ways in which we have sought to ensure 

consistency and accuracy of assessment judgements:  

 

6.2.1 Our summative tracking assessment system has been designed to include clear, 

‘yes/no’ statements wherever possible, to avoid the subjective judgements that were a 

feature of the previous levels system. 

 

6.2.2 We moderate our assessment judgements: 
 

 With teachers from other classes within (and across) Year Group, supported by 

Senior Leaders 

 With other schools (within our partnerships and Alliances) 

 By moderating with teachers from across East Sussex in County KS1 and EYFS 

statutory moderation sessions 

 School Improvement Partner (SIP) visits (e.g. carrying out joint work scrutiny) 

 Periodic moderation visits by County advisers  

 

6.2.3 We benchmark against set standards, using:  
 

 Local and national exemplars 

 National tests  

 Portfolios of work samples, built up over time 
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6.3  Reporting - assessment information is useful to different people, including:  
 

6.3.1 The teacher taking the class next year – at the end of the year, we have a 

‘handover’ session, where information is passed to the next class team.  Teachers and 

TAs share both hard and soft data, such as: 
 

 test scores (e.g. Phonic Check, Language Link),  

 end-of-year summative assessments / outcomes (e.g. GLD) 

 PSE information (e.g. friendships, health needs, behavioural, emotional and 

social needs, Leuvan scale) 

 Reading book level and group 

 Phonic assessments 

 Pupil Progress meeting notes and Provision Maps (with progress on targets) 

 Information on disadvantaged pupils (SEND and Pupil Premium, CP) 

 

6.3.2 Curriculum Leaders, Year Group Leaders / senior leaders  
 

 Summaries of test scores (e.g. Baseline assessment, Phonic Check) 

 Analysis of in-school summative assessments / tracking  

 Analysis of end-of-year summative assessments / outcomes  
 

Note: the analysis includes tracking over time, and comparisons of key groups 

 

6.3.3 Governors  

 Data wall – a summary analysis of in-year and end-of year data and tracking 

over time 

 Data dashboard – Ofsted benchmarked data 

 RAISEOnline - comparative data  

 

6.3.4 School Improvement Partners / Advisers, East Sussex, Ofsted 

 Analysis of comparative data 

 Data wall – as above 

 

6.3.5 Parents and carers - Summative assessment information is shared with 

parents and carers in consultation sessions, in order to ensure they are informed about 

their child’s progress, and to help them to support their child through home learning. 
 

At the end of each year, parents and carers will receive a full report detailing progress 

and achievements across the curriculum. The report will be based on the assessments 

made over the year, and will include statutory test results.  Parents and carers are 

encouraged to provide feedback to the school. Staff will be given one report writing 

day to support completion of reports. 

 
 

 

This policy should be read in conjunction with: 
 

 Marking Policy 

 Teaching and Learning Policy 

 SEND policy 


